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Who is participating today?

Elementary teacher
Middle grades teacher

A.

B.

C. High school teacher

D. Library/Media Specialist
E.

Administrator/other



Advantages to Common Core
Standards

A focus on college and career readiness
Inclusion of the four strands of English Language Arts:
* Reading
*  Writing
* Listeningand speaking
* Language
The benefits of an integrated literacy approach — all KY educatorshave a shared
responsibility for literacy instruction, regardless of discipline or content area.

A focus on results rather than means — (“the Standards leave room for teachers,
curriculum developers, and states to determine how those goals should be reached
and what additional topics should be addressed” (p. 4).)

Efficiencies of scale— common standardsallow for greater collaborationamong
states in the areas of

* Professional development
* Resource development
* Teachingtools



How familiar are you with text complexity in Common
Core Standards for ELA & Literacy in history/social
studies, science, and technical subjects?

A. Not very familiar; I’'ve not read the
appendices section on text complexity

B. Somewhat Familiar; I've read the appendices
section on text complexity

C. Familiar; I've read and discussed text
complexity with others

D. Very familiar; | could be conducting this

webinar on text complexity in the Common
Core Standards.



What are the big “take-aways” from
the Standards and Exemplar Texts?

 More emphasis on informational texts in the
curriculum

 More grade-level challenging texts (“stretch texts”)

* Appropriate scaffolding for students to access and
understand more challenging texts



Text Complexity

Included within the Standards is an enhanced focus on text
complexity.

Specifically, within reading standard #10:
Anchor Standard:

R.CCR.10 Read and comprehend complexliterary and
informational texts independently and proficiently.

Example Grade-level Standard (6" grade):

RI.6.10 By the end of the year, read and comprehend literary
nonfiction in the grades 6-8 text complexity band
proficiently, with scaffolding as needed at the high
end of the range.




WHY: Rationale for Text Complexity

The complexity of
K-12 texts
decreased

The complexity of

reading demands

in college/career
increased




Guiding Questions

So...

What do the KY Core Academic Standards mean by text
complexity?

What is a text complexity band?
and

How do we ensure the texts our students are reading are
in the appropriate text complexity band?



Text complexity Is defined by

— levels of meaning,
structure, language conventionality and
clarity, and knowledge demands often

best measured by an attentive human
reader.

2. Quantitative measures — readability and

other scores of text complexity often best

Q
$§
L
N
measured by computer software. 4

o
3. Reader and Task considerations —
background knowledge of reader,
motivation, interests, and complexity
generated by tasks assigned often best

made by educators employing their
professional judgment.



How do we determine the grade-level
complexity of a text?

Quantitative

Readability measures--Lexile,

Frye, etc. ;
L\

— Language Conventionality & Clarity

— Levels of Meaning

— Structure
— Knowledge Demands
Reader &Task

Teacher judgment based on knowledge of students



Quantitative Measures Ranges for
Text Complexity Grade Bands

Degrees of ) )

Common ATOS Reading :mm: e F.::: "“':,i_ ;Th'::“ SourceRater
Core Band Power® o vy

2™ — 3rd 2.75-5.14 42-54 1.98 - 5.34 420 — 820 3.53-6.13 | 0.05-2.48

4" - 5" 4.97 - 7.03 52 — 60 4.51-7.73 740 -1010 | 5.42-7.92 | 0.84-5.75

6" — g™ 7.00 - 9.98 57 — 67 6.51-10.34 | 925-1185 | 7.04-957 | 4.11-10.66
9% _ 10" 9.67 - 12.01 62— 72 8.32-12.12 | 1050-1335 | 8.41-10.81 | 9.02-13.93
11" -ccr | 11.20-14.10 67 - 74 10.34 -14.2 | 1185-1385 | 9.57-12.00 | 12.30 — 14.50




Where do we find texts in the
appropriate text complexity band?

We could....

Choose an excerpt of text
from Appendix B

English Language Arts

&

Literacy in

History/Social Studies,

Science, and Technical Subjects

mmmmmmmmmmmmmm

or...

Use available resourcesto
determine the text
complexity of other
materials on our own

JFEXT COMPLEXITY: QUALITATIVE MEASURES RUBRIC
PiN INFORMATIONAL TEXTS A
I TS O PO

&
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Determining Text Complexity

Old Lexile Ranges | CCR Lexile Ranges

23 450725 420820
45 645-845 740-1010
68 860-1010 925-1185

9-10 960-1115 1050-1335

A Fo u r -Ste p P ro ce S S : 11—’CCR 10701220 11851385

Determine the quantitative
measures of the text. ks ©
— = = |— @
&
Analyze the qualitative measures of §
the text. 4
Reflect upon the reader and task

considerations. =
Text Complexity

Grade Bands

K-1
Recommend placement in the -
appropriate text complexity band. 45
6-8
9-10
11-CCR
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Step 1: Quantitative Measures

Measures such as:
* Word length
* Word frequency
e Word difficulty
* Sentence length
* Textlength
* Text cohesion

KN
&
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S
O

Reader and Task



Step 1: Quantitative
Measures

The Quantitative Measures

Ranges for Text Complexity:
Grade Band

This document outlines the 3
suggested ranges for each of the text 4.5
complexity bands using: 68
9-10
1. Lexile Text Measures 11.CCR

®

-—-or---  LEXILE

2. Otherreadability
measures (e.g., Frye,
Accelerated Reader)

Old Lexile Ranges
450-725
645-845
860-1010
960-1115

1070-1220

CCR Lexile Ranges
420820
740-1010
925-1185

1050-1335
1185-1385



Step 1: Quantitative
Measures

Let’s imagine we want to see where a text falls on the quantitative
measures “leg” of the text complexity triangle, using either the Lexile
text measures or other measures.

For illustrative purposes, let’s re ~LLaA
choose Harper Lee’s novel To Kill MOCk’nSb”'d
a Mockingbird. ”5:“.‘ 7

4
w; /»r e 2

HARPER LEE



http://en.wikipedia.org/wiki/File:Mockingbirdfirst.JPG

Find a Book KY

-1 _x = Quick Book Search:
LEXILE '€ I__emle Framework for Reading R
Matching readers with texts

Put an exact title or author in
guotes (example: "new moon™)

About Lexile Measures

Using Lexile Measures Tools Research Professional Development
tHaLe Enter Lexile Select Interests Search Results Reading List
i < ook
Sezrch for books basad on title, 2Whor,
Fi n d BooKfor keywiards, and mara,
. Title:
the right YOU!
- i Author:
Enter vour Lexile measure, select your interests, and find books yvou'd like to Find a B()Dk .
read! Whether you're reading for school or for pleasure, you can use this site to Kentudy Keywords:
build 3 custom reading list on the subjects that interest you the most. {For morz =
informsation, s== the user quids)

ISBN:

More Options
My Lexile measure is

I don't know my Lexile measure

Please enter either a Lexile measure or range. Please enter your grade level and check one of the

options below.
Measure: L

OR. My current grade is: | Kindergarten
Range: L to L " 1find the books I read for school difficult.

- . )
I find the books I read for school just right.
" Ifind the books I read for school easy.

Continue




Step 1: Quantitative

Measures

For texts not in the Lexile database, consider using the Lexile Analyzer:

http://www.lexile.com/analyzer/

* Registration is required (free)
http://www.lexile.com/account/register/

* Allows user to receive an
“estimated” Lexile score

 Accommodates texts up to 1000
words in length

* Texts of any length can be
evaluated using the Professional
Lexile Analyzer—educators can
upgrade to this tool for free by

requesting access
http://www.lexile.com/account/profile/access/

Home | My Reading List ® (0) | Store | Profile | Logout

®
LEXILE The Lexile® Framework for Reading
v Matchmg readers W\th texts Put an exact tite or author in Advanced Search
quotes (example: "new moon”)

About Lexile Measures Using Lexile Measures Tools Research

Get a Lexile® Text Measure

You can use the our online tools to determine the estimated Lexie® measure of edited, conventional prose text.
Just follow our guidelines for preparing a text, upload it, and the Lexie measure wil be displayed.

Browse..  Submit

Online help and user guides

The help links to the right detail how to use either the Enalish Lexile Analyzer or Spanish Lexie Anzlyze
instructionally useful estimated Lexie measure. You ray also view the user quide here.

rtogetan

About MetaMetrics News & Events Lexile Blog Online Store Publishers

Copyright © 2011 MetaMetrics, Inc, All rights reserve:

Partners Ri

esources

d, Trademark Statement | Privacy Policy

Professional Development

Online Help

» Step 1: What kinds of texts

cnb & measure d

» Step 4: Convert y
a Dlain text file
» Step 5: Analvze your fext and

et results
« Using the Professional
Analyzer®



http://www.lexile.com/analyzer/
http://www.lexile.com/account/register/
http://www.lexile.com/account/profile/access/

Step 1: Quantitative
Measures

Additional Resources for Lexile Measures:

e (Qverview video

http://www.lexile.com/about-lexile/lexile-video/

“What Does the Lexile Measure Mean?”
http://lexile.com/m/uploads/downloadablepdfs/WhatDoesthelLexileMeasureMean.pdf

“Lexile Measures and the Common Core State Standards”

http://www.lexile.com/using-lexile/lexile-measures-and-the-ccssi/

KDE Lexile Resource Page

http://www.education.ky.gov/KDE/Instructional+Resources/Literacy/Lexile+for+Reading/Lexile+I nformati
on+for+Schools+and+Families.htm

e KY Lexile Map
http://www.education.ky.gov/NR/rdonlyres/828E6328-3A24-4B08-9231-
F8719289D667/0/KYLexileMapParents 12162010.pdf



http://www.lexile.com/about-lexile/lexile-video/
http://www.lexile.com/about-lexile/lexile-video/
http://www.lexile.com/about-lexile/lexile-video/
http://www.lexile.com/about-lexile/lexile-video/
http://www.lexile.com/about-lexile/lexile-video/
http://lexile.com/m/uploads/downloadablepdfs/WhatDoestheLexileMeasureMean.pdf
http://www.lexile.com/using-lexile/lexile-measures-and-the-ccssi/
http://www.lexile.com/using-lexile/lexile-measures-and-the-ccssi/
http://www.lexile.com/using-lexile/lexile-measures-and-the-ccssi/
http://www.lexile.com/using-lexile/lexile-measures-and-the-ccssi/
http://www.lexile.com/using-lexile/lexile-measures-and-the-ccssi/
http://www.lexile.com/using-lexile/lexile-measures-and-the-ccssi/
http://www.lexile.com/using-lexile/lexile-measures-and-the-ccssi/
http://www.lexile.com/using-lexile/lexile-measures-and-the-ccssi/
http://www.lexile.com/using-lexile/lexile-measures-and-the-ccssi/
http://www.lexile.com/using-lexile/lexile-measures-and-the-ccssi/
http://www.lexile.com/using-lexile/lexile-measures-and-the-ccssi/
http://www.education.ky.gov/KDE/Instructional+Resources/Literacy/Lexile+for+Reading/Lexile+Information+for+Schools+and+Families.htm
http://www.education.ky.gov/KDE/Instructional+Resources/Literacy/Lexile+for+Reading/Lexile+Information+for+Schools+and+Families.htm
http://www.education.ky.gov/NR/rdonlyres/828E6328-3A24-4B08-9231-F8719289D667/0/KYLexileMapParents_12162010.pdf
http://www.education.ky.gov/NR/rdonlyres/828E6328-3A24-4B08-9231-F8719289D667/0/KYLexileMapParents_12162010.pdf
http://www.education.ky.gov/NR/rdonlyres/828E6328-3A24-4B08-9231-F8719289D667/0/KYLexileMapParents_12162010.pdf
http://www.education.ky.gov/NR/rdonlyres/828E6328-3A24-4B08-9231-F8719289D667/0/KYLexileMapParents_12162010.pdf
http://www.education.ky.gov/NR/rdonlyres/828E6328-3A24-4B08-9231-F8719289D667/0/KYLexileMapParents_12162010.pdf
http://www.education.ky.gov/NR/rdonlyres/828E6328-3A24-4B08-9231-F8719289D667/0/KYLexileMapParents_12162010.pdf
http://www.education.ky.gov/NR/rdonlyres/828E6328-3A24-4B08-9231-F8719289D667/0/KYLexileMapParents_12162010.pdf
http://www.education.ky.gov/NR/rdonlyres/828E6328-3A24-4B08-9231-F8719289D667/0/KYLexileMapParents_12162010.pdf
http://www.education.ky.gov/NR/rdonlyres/828E6328-3A24-4B08-9231-F8719289D667/0/KYLexileMapParents_12162010.pdf

Grade Texts

12151 Grade 11-CCR 13551

1680L The Harlem Renaissance
16801 Dog Tags Yapping

1680L Besthoven on Baethoven

1550L The Art of War
1530L Galileo’s Daughter

1520L A Modest Proposal

1490L Ring of Bright Water

1450L Baseball and Eillions
14201 Waldan
1410L Profiles in Coura

1380L Menfinancial Economics
1360L Innumeracy

1330L The Snow Leopard
13301 Roots

13200 The Lives of a Cell
1300L 1776

1280L Black, Blue and Gray
1250L The Joy of Music
12401 America Revisited

12201 Music of the Golden Age

1680L Laser Satellita Communication
16601 Beowulf and Caltic Tradition
16201 The Oldest Social Science?

1580L The Origins of the First World War
15701 The Family on Trial in Revolutionany France

1520L Twentieth-Cantury Music

1480L America's Constitution: A Biography

1400L Life and Times of%erederick Douglass

Commonwealth of Kentucky

The Lexile® Framework for Reading
Kentucky Department of Education

Examples of Text Complexity

DISCOLIRSE ON THE METHOD AND MEDITATIONS ON HRST PHILOSOPHY

Tosuch a class of things pertains corporeal nature in general, and its extansion, the figure of extended things, their quantity
or magnitude and number, as also the place in which lhe? are, the time which measires their duration, and so on.'That is
passibly why our reasoning is not unjust when we conclude from this that Physics, Astronomy, Medicine and all other sciences
wihich haveas their end the consideration of composite things, are very dubious and uncertain; butthat Arithmetic, Geometry
and other sciences of that kind which only treat of things that are very simple and very general, without taking great rouble
o ascertain whether Ii'lewe actually existent or not, contain some measure of cerainty and an element of the indubitable,
[Rene Diescartss, auther) © 2004 by Hackeft Publishireg Co. ’

FUNDAMENTAL PRINCIPLES OF THE METAPHYSICS OF MORALS

In fact, it is absolutely impossible to malea aut by experience with complete certainty a single case in which the maxim of an
action, however righP‘in ingfs; reste] simply on maral grounds and on the concention of duty. Sometimes it happens that with

i sharpest self-esamination we can find nothing beside the moral principle of duty which could have been powerful enuuﬁ‘}
to move us to this or that action and to so great a sacrifice; yet we cannat from this infer with canainty that it was nat real
some secret impulse of salf-love, undertl‘efaqseappemnce duty, that was the actual determining cause of the will (Inmanuel
Kant, author) © 2004 by Kessinger Publishing Company. ’

ON ANCIENT MEDICINE

And as to him whao had been accustomed to dinner, since, as soon as the body required food, and when the former meal was
consumed, and he wanted refreshment, no new supply was furnished to it, he wastes and is consumed from want of food.
For all the symptoms which | describe as befalling to this man | refer to want of food. And | also sy that all men who, when
inastate of health, remain for two or three days without food, experience the same unpleasant symptoms as those which |
described in the case of him who had omitied E take dinner. Hippomates, author) EDEHE,' Kessinger FLElishingCu'npan}'.

THE SCARLET LETTER

But the paint which drew all eyes, and, as it were, transfigurad the wearer—so that both man and women wha had baen
familiarly acquaintad with Hester 'i’rynne were now impressed as if they beheld her for the first time—was that SCARLET
LETTER, so fantastically embraiderad and illuminated upon her basom. It had the effect of a spell, taking her out of the ordinary
ralations with humanity, and enclosing her in a sphere by hersalf, “She hath good skill at her naedle, that's certain,* remarked
one of her famale spactators; “but did ever a woman, before this brazen hussy, contrive such a way of showing it? Why, gossips,
what is it but to laugh in the faces of our godly magistrates, and make a pride out of what they, worthy gentfemen, meant for a
punishment?” [Nathaniel Hawthorme, auhoﬂl% 19 4b'n'SB.|l:l:arﬂer Backs, Inc. i

Under that docirine, aquality of treatment is acoonded when the races are provided substantially equal facilities, even tho

these facilities be separate, In the Delaware case, the Supreme Court of Delaware adherad to that doctrine, but ordered that the
plaintiffs b admitted to the white schools because of theirsuF ricrity o the Megro schoolks. The plaintiffs contend that segregated
public schools are not “equal” and cannot be made “equal,” and that hence they are deprived of the equal protection of the

lae_Paernika of tha ohadon e, imncrtancs of the aueetion neeanted_tha Caort toal iorsdictinn_Araumsnt s heaod in tha 10567

lﬂ - |

.'. r
ProFicient & PREPARED FOR

www.education.ky.gov/KDE/Instructional+Resources/Literacy e ————

Assessments

1440l Graduate Management Admission Test (GMAT]*
14301 Certified Public Accountant Examination {CPAJ*
1400L Test of English as a Foreign Language (TOEFL)*

13901 Graduate Record Examination {GRE)*

13801 Collage Board Achievement Test in English (CBAT)®
1380L Law ?E&wl Admission Test (LSAT)*

13301 Scholastic Aptitude Test {SAT)*

13301 Medical Colege Admission Test (MCAT)*

12300 Am?ediem'ces'L’ocan'onaprnitereBarteTMS‘L’AE,l'
12101 American College Testing Program (ACT)



Step 1: Quantitative
Measures

Home | My Reading List ;-': (0) | Store | Register | Login

=

LEXILE

The Lexile®* Framework for Reading
Matching readers with texts

Put an exact tile or author in
guotes {example: "new moon™)

About Lexile Measures Using Lexile Measures Tools Research Professional Development

Enter Lexile Select Interests Reading List

- Search Results LOOk up d BOOK

. - . . Search for books based on title, author, keywords, and
Results per page: 20 El Sorting: Search RelevanceEl Add all to My Reading List rore.
Found 5 books Tithe: to kill a mockingbird

Author: Giddens-White, Bryon

Pages: 50
Ages: 8 to 12

Literature Ser.

Story Behind Harper Lee's To ... 1050L

Author: Giddens-\White, Bryon Pages: 56

Series: History in

FIND IN & LIBRARY

5 WorldCat

BUY FRO

BARNES * WOBLE

Google

Preview

ADD TS MY
-'-'Heu-:lill_q List

FIMD IN & LIBRARY

L5 WorldCat

BUY FROM

To Kill A Mockingbird 870L AL Author:
‘;::ﬂar%%rzo ED AMD Pages: 281 B Worldear Keywords:
UNCOMDITICMAL W HILDR — ISEN:
suv FROM
L._ST%';?FSE _T_D BE sy 'S BARNES - NOBLE Publisher:
Saries:

Copyright:

Story Behind Harper Lee’'s To ... 1050L -"EZ:JL?LM Language: | English [=]

Refine your results

For more information ses the ussr guide.

Move the sliders to adjust your search results by
age-appropriateness and Lexile range.

Age(s): 0 to Adult



Step 1: Quantitative
Measures

=

TO KILL A

/Vlockin Sbird

870L LEXILE

Lexile Text Measure:

}\":,’4’

h_ > W&
AN ", .=
A LA o

< NS
L %r".u LN
», e

Scholastic Grade
Level Equivalent:

8.1 R

3 h + '.'

Teacher ‘\iz
Book Wizard™

HARPER LEE

In which of the text complexity bands would this novel fall?

Degrees of -
Common ATOS Reading m' '“m’did" A F:;h; "“":_ :::if" SourceRater
Core Band Power® ewor ity
2"-3rd | 275-5.14 | 42-54 | 1.98-534 | 420-820 | 3.53-6.13 | 0.05-2.48
4" -5" | a97-7.03 52-60 | 4.51-7.73 | 740-1010 | 5.42-7.92 | 0.84-575
6" -8 | 7.00-9.98 57-67 | 6.51-10.34 | 925-1185 | 7.04-9.57 | 4.11-10.66
9" _10" | 967-1201 | 62-72 | 8.32-12.12 | 1050- 1335 | 8.41-10.81 | 9.02-13.93
11°-CCR | 11.20-14.10 | 67-74 | 10.34-14.2 | 1185- 1385 | 9.57-12.00 | 12.30 - 14.50



http://en.wikipedia.org/wiki/File:Mockingbirdfirst.JPG

KY Core Academic Standards

Quantitative Measures Ranges for
Text Complexity Grade Bands

Grade Band Old Lexile Ranges | CCR Lexile Ranges

23 450-725 420-820

4-5 645-845 740-1010

6-8 860-1010 925-1185
9-10 960-1115 1050-1335

11-CCR 1070-1220 1185-1385




Step 1: Quantitative
Measures

Remember, however, that the quantitative measures is only the first of
three “legs” of the text complexity triangle.

Our final recommendation may
be validated, influenced, or even
over-ruled by our examination
of qualitative measures and the
reader and task considerations.




Step 2: Qualitative Measures

Measures such as:

o * Levels of meaning
.-ﬁ-" * Levels of purpose
o
%1" e Structure
& ° . .
fe; Organization

* Language conventionality
* Language clarity
* Prior knowledge demands



Step 2: Qualitative

Uve

@
q,
Vi,

Measures

The Qualitative Measures Rubrics

for Literary and Informational Text:
http://www.ksde.org/Default.aspx?tabid=4605

Kansas has developeda rubric for literarytext and a rubric for informational
text that allows educatorsto evaluate the important elements of text that
are often missed by computer software that tends to focus on more easily
measured factors.

ITEXT COMPLEXITY: QUALITATIVE MEASURES RUBRIC
LITERARY TEXTS

! [FEXT COMPLEXITY: QUALITATIVE MEASURES RUBRIC
INFORMATIONAL TEXTS

LEVELS OF MEANING. ] I

LEVELS OF PURPOSE

Middle High

Middle Low

Low

gle Level of Simple Mea

STRUCTURE

High

© Purpose: subtle, implied, difficult 1o
determine

Middle High

© Purpose: implied, but fifly easy to
mier

Middle Low

@ Purpose: implid, buteny o ienty
ased upon context or sourcs

Low

© Purposes explicily stated

High

O Narrative Structure: complex,
implict, snd unconventiensl

© Narration: many shis in point of

© Order of Events: notin
chronclogical order
& histicated

‘ot othervise conveyed in fhe

Middle High

O Narrative Structure: some

, some unconventionalit
© Narration: occasional shifis i point
© Order of Events: seversl major shifts
i time, use of flashback
© Use of Graphics: some sophisticated
ally be

Eostarial o understnding the text

Middle Low

———
i S,
e o
o R o

© Order of Events: occasionsl use of
Hashback, no major slifts i tane
© Use of Graphies: largely simple
aphics, supplementary

nderstanding of the text

Low

O Narrative Structure; simple,
ict, conventionsl, no shifts in
poit of view
© Narration: no shifis in point of view

© Order of Events: chronslogical
© Use of Graphies: use of simple

® essary to understand
the text

STRUCTURE

High

© Meaniag, implick o infred

g by ueeof fguive ox

fronis Isnguage, my be pumporfilly
ambiguous of milading 1 tmes

e
R e e

Middle High

© Meaning: some implicit or inferred
ing, use of figurative or ironic
Tanpuage
O Register: occasionally unfamilar,

archaie, domain speciic, of overly
scademiic

LANGUAGE CONVENTIONALITY AND CLARITY.

Middle Low
© Meaning: lugely ew{h‘g»r and litersl
ironic language

o Regs

er: largely contemporary,
fcslin, converiatoanl, fardy
i, archase, dosaaia specfic,
ot overly scademic

Low

o Meaning: explict d liral
10 use of figurative
or ironic language

o Register: contemporary, fumilisr,
convers ation:

High

© Organization of Main Ideas and
Details: bighly comples; not explicit,
st be iaferred by the reader

© Text Features: if used, are essential
i understanding coment

e rm.:

phics: sophisticated
essential to understanding
B e, iy s peovide woruianon
Dot othernise conteyed i the vt

Middle High

= Organization of Main Ideas and
D omplen o gy et

specific subject or discipline
© Text Features: ifused, greatly
enhance the reader’s understanding of

o Tiesf raphe
eraph onally

Sl o wadesiming o et

o voplivicund

Middle Low

anization of Main Idexs and
= D e comple, ey
st i generally sequ

3 Text Features: if used, enhance the
reader’s understanding of content

3 Use of Graphies: Lazgely simple
Erphics, supplementery o
understanding of the

Low

O Organization of Main Ideas and
Details: clearly stated ad sequential

© Text Features: i used, help the
seader navigate and understand
ot essent
© Use of Graphies: s of smple
graphics, unnecessary o understand
the text

LANGUAGE CONVENTIONALITY AND CLARITY

KNOWLEDGE DEMANDS

High

© Life Experiences: explores complex,
sophisticated, multipls
experiences portrayed are not fantasy
but are disticly differeat from the

© CulturalLit

Middle High

© Life Experiences: explores muliple
Ievels o

complenity; experiences portrayed are

ot fantasy bul ar# UACOMION to MoK

© CulturalLiterary Knowledge: some

seferences allusions 1o other texts
Gatestextuality) and cultural elements

© Subjece Matter Knowledge: requires
extensive, perhaps specialized coutent
Knowledge

seferences/llusions to other text
Gatestentuality) and cultural elems

© Subject Matker Knowledge: requis
‘moderate Levels of content knowledge

M

Low

© Life Experiences: explores 2 single
enpenimces portrayed
are common 10 many readers or are
dealy fatasy

O CulturalLiterary Knowledge: few
seferences llusions to other text
Gutestextuality) and cultural lements

© Subject Matter Knowledge: requires
some content knowledge

Low
© Life Experiences: explores a single

e d are
everyday and comuion or are clealy
fatasy

O CulturalLiterary Knowledge: no
efeencesallutions o o w0
Guterizstuality) and cultural elems

3 Subject Mateer Knowledge: recuires
only everyday coutent knowledge

High

© Meaning: dense and complex; may be
sbstract, eonic, andor figuratve;
mpuage may be pupeseily
b misleading

© Reg i,
archaic, subject.specific, ot overly
academic

M

le High

© Meaning: somevhat comples; may
oscuronilly be abswit, wonc, mdor
fguram

© Register: occusionally unfunili
archaic, subject.specific, ot overly
academic

ddle Low

© Meaning: largely explicit and easy to
understand with few oceasions of
more complex memning

& Reglter: Lugely conemporay.
il conveanonsl;
i, by specic
or vy acadenic

o explict, leral, staight
forwasd, easy to understand

© Register: contemporary, familiar,
conversational

KNOWLEDG

E DEMANDS

High
© Subject Matter Knowledge: requires

extensive, perhaps specialized
theoretical subject.spacific knowledge

© Intertestuality
rference alhajons 15 other texts

Middle High

© Subject Matter Knowled ge: requites
‘moderate levels of subject-specific

Tmowledge may eubance
derstand

© Intertestuali

selarences dajons 1 other texts

Middle Low

© Subjec er Knowledge: Largely
everyday, practical knowledge is
necessary: requires some subject-
specific knowledge

© Intertestuality:
i —

Low

© Subject Matter Knowledge: requires
cnly everyday, practical knowledg:

© Intertextualiey
Fecences/Alaions t ot exts
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Step 2: Qualitative

Measures

Because the factors for literary texts are
different from information texts, these
two rubrics contain different content.
However, the formatting of each
document is exactly the same.

And because these factors represent
continua rather than discrete stages or
levels, numeric values are not
associated with these rubric. Instead,
four pointsalongeach continuumis
identified: high, middle high, middle low,
and low.
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iIEXT COMPLEXITY: QUALITATIVE MEASURES RUBRIC

LITERARY TEXTS

LEVELS OF MEANING

High

D Multiple Levels of Complex
Meaning

Middle High

O Multiple Levels of Meaning

Middle Low

O Single Level of Complex Meaning

o Single Level of Simple Meaning

STRUCTURE

High

O Narrative Structure: complex,
implicit, and imconventional

O Narration: many shifts in point of
view

O Order of Events: not n
chronological order

O Use of Graphics: sephisticated
graphics, essential to understanding
the text, may 2lso provide mformation
not otherwise comrveyed m the text

Middle High

O Narrative Structure: some
complexities, more mplicit than
explicit, some unconventionality

O Narration: eccasional shifts in peint
of view

O Order of Events: several major shifts
in time, use of flashback

O Use of Graphics: some sophisticated
eraphics, may occasionally be
essential to understanding the text

Middle Low

O Narrative Structure: largely simple

structure, more explicit than mmplicit
ventionzl,
few, if any, shiffs in point

O Order of Events: occasional use of

flashback. no major shifts in time

D Use of Graphies: largely simple

graphics, supplementary to
understznding of the text

Low

O Narrative Structure: simple
explicit, conventional, no shifts m
pomt of view

o Narration: ne shifts in peint of view

O Order of Events: chronological
O Use of Graphics: use of simple

graphics, unnecessary te understand
the text

LANGUAGE CONVENTIONALITY AND CLARITY

High

O Meaning: implicit or inferred
meaning, hezvy use of figurative or
ironic languzge, may be purpossfilly
ambiguous or misleadng at imes

O Register: generally unfamiliar
archsic, domain-specific, or overly
academic

Middle High

O Meaning: some implicit or inferred
mezning, use of figurative of fronic
languaps

O Register: occasionally umfamiliar,

archisic, domain-specific, o1 overly
academic

Middle Low

D Meaning; largely explicit and literal

meaning. sublle use of figurative or
irenic language

O Register: largely contemporary,

familiar, conversational, rarely
unfamilizr, archaic, domam-specific,
ot overly academic

Low

O Meaning; explicit and literal
mezming. little of no use of figurative
or ironic language

O Register: contemporary, familiar,
conversational

EKNOWLEDGE DEMANDS

High

O Life Experiences: explores complex.
sophisticated, multiple themes;
experiences portrayed are not fantasy
but zre distmetly different from the
common reader

O CulturalLiterary Knowledge: many
references/allusions to other texts

() and cultural elements

O Subject Matter Knowledge: raquirss
extensive, perhaps specialized content
Imowladge

Middle High

0 Life Experiences: explores multiple
themes of varying levels of
complexity; experiences portrayed are
not fantasy but 2re uncommen to most
readers

O Cultural/Literary Knowledge: some
references/allusions to other texts

;) and cultural elements

O Subject Matter Knowledge: raquires

moderate levels of content kmowledge

Middle Low

O Life Experiences: explotes 2 simgle

complex theme; experiences portrayed
are common to many readers or are
dearly fantasy

O CulturalLiterary Knowledge: few

references/allusions to other texts
v) and cultural elements

O Subject Matter Knowledge: raquirss

some content knowledge

Low

0 Life Experiences: explores 2 simgle
theme; experiences portraved are
everyday and common or are clearly
fantasy

O CulturalLiterary Knowledge: no
references/allusions to other texts
7) and cultural elements
O Subject Marter Knowledge: requirss
only evaryday content knowladge




Step 2: Qualitative

Measures

So...

How is the rubric used?

&
>
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And how would To Kill a Mockingbird fare when analyzed through the lens

of the Literary Text Rubric?

[TEXT COMPLEXITY: QUALITATIVE MEASURES RUBRIC
LITERARY TEXTS

LEVELS OF MEANING

not otherwise conveyad i the text

TO KILL A

High Middle High Middle Low Low
= ::"lﬂph Levels of Complex O Multiple Levels of Meaning O Single Level of Complex Meaning O Single Level of Simple Meaning
eaning
STRUCTURE
High Middle High Middle Low
© Narrative Structure: complex, O Narrative Structure: some © Narrative Structure: largely simple
implicit, and unconventionzl o structure, more explicit than mplicit,
explicit. some unconventionality largely conventional
© Narration: many shifts in pot of = Narrari asional shifts i point © Narration: few, if any, shifis in point
of view of view
O Order nl'[\'enls notim a Drder of Events: several major shifts O Order of Events: occasional use of
chronolo; in time, use of Jashback fashback, no major shifts in time
o Use of Craphics: sophisiczed O Use of Graphics: some sophisticated O Use of Graphics: largely smple
‘graphics, essential to inderstanding graphics, may occasionally be graphics, supplementary to
the text, may also provide information <ssentia to understanding the text \mderstanding of the text

LANGUAGE CONVENTIONALITY AND CLARITY

High Middle High Middle Low
o \lmmg implict o afeed © Meaning: some implicit or inferred O Meaning: laceely enplicit and literal
meaming, use of figurative or ironic se of figurative of
language -
O Register: oceasionally unfemiliar contemporary,
archaic, domain-specific, or overly familiar um\iﬁmmnal rarely
academic \mfemilizr, archaic, domsim-specific

or overly ademic

/I/lockin Sbird

KNOWLEDGE DEMANDS

High Middle High Middle Low

O Life Experiences: explores complex, © Life Experiences: ﬂplm'ﬂi mliple O Life Experiences: explors 2 singl

mph\mmnd ‘multiple th complex theme; experiences poriray:
orirayed are not fantasy pma}ﬂd are are commen to many readers or 2tz
but are mr.rrh, different from the not Eantasy but are tncommen to most arly fantasy
common rexder
O CulturalLiterary Ki many v Ko some VLiterary Ki fowe
references/allusions to other texts allusions to other texts s lhusions © other s
and cultural dlements (mtertestuality) and cultural clements and cultural elements
© Subject Matter Knowledge: rauies O Subject Matter Knowledge: requires O Subject Matter Knowledge: tequires

erhaps specialized content moderats levels of content knowledge some content kmowledge

HARPER LEE
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[TEXT COMPLEXITY: QUALITATIVE MEASURES RUBRIC
LITERARY TEXTS

A\

LEVELS OF MEANING

High

O Multiple Levels of Complex
Meaning

Middle High

* Multiple Levels of Meaning

Middle Low

O 3ingle Level of Complex Meaning

Low

O Single Level of Simple Meaning

STRUCTURE

High

O Narrative Structure: complex,
implicit, and unconventional

O Narration: many shifts in pomt of
View

O Order of Events: notin
chronological order

O Use of Graphics: sophisticated
graphics, eszentizl to understanding
the text, may alse provide mformation
not otherwizse conveyed n the text

Middle High

Narrative Structure: soms
complexities, more mplicit than
explicit, some uncenventionality

O Narration: cccasional shifts in pont
of view

xDrder of Events: several major shifts

i time, use of flashback

O Use of Graphics: some sophisticated
graphics, may cccasionally be
essential to understandmg the text

Middle Logw

O Narrative Structure: 1
structure, more explicit
largely conventional,
Narration: few, if mny,
of view

O Order of Events: o

TO KILL A

g )/ ockin Sbl'l'd

graphics, supplementas
understanding of the te S
= RSN
WIS,

LANGUAGE CONVENTIONALITY AND C

High

O Meaning: mplicit or mferred
mezning, heavy use of figuratrve or
ronic language, may be purposefully
ambiguous or misleading at times

O Register: generally unfamiliar,
archaic, domaim-specific, or ovetly
academic

Middle High

x}.[eaning: some implicit or nferrad
mezning, use of fipurative or wonic
languags

BRegister: cccasionally unfamiliar,
archzic, domam-specific, or overly
zcademic

Middle Lo

O Meaning: largely expli
mezning, subtle use of {
wronic language

O Register: largely conts
familizr, conversational
unfamilizr, archaic, deo
or overly academic

ENOWLEDGE DEMANDS

High

O Life Experiences: explores complex,
sophisticated, multiple themes;
experiences portrzyed are not fantasy
but are distmetly different from the
commeon rezder

ulturalLiterary Knowledge: many

references/allusions to other texts

i ity) and cultural elements
O Subject Matter Knowledge: requires

extensive, perhaps specizlized content

Imowledge

Middle High

xLife Experiences: sxplores multiple

themes of varymg levels of
complexity; experiences portraved are
net fantasy but zre uncommen to mest
readers

O CulturalLiterary Knowledge: soms
references/allusions to other texts
i ity) and cultural elements

O Subject Matter Knowledge: raquires
moderate levels of content Imowledge

Middle Lo

O Life Experiences: expl
complex theme; experis
are COMMON 1o Many re
clearly fantasy

O CulturalLiterary Knowledge: few
references/allustons to other texts
i ity) and cultural elements

xSubject Matter Knowledge: requires

some content knmowledge

’ '” “;' ﬁ
'”I;/'Af' 9':,

"
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HARPER LEE

O CulturalTiterary Knowledge: no

references/zllusions to other texts

and cultural elements
O Subject Matter Knowledge: requires

only everyday content Imowledge
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Step 2: Qualitative |
Measures
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From examining the quantitative measures, we knew:

Degross of Flesch- The Lexile

TO KILL A _ common | atos | abieese e .
Mocki 'b' 'd Lexile Text Measure: 870L | coreeana Powers | Kincaid® | Framework
e I)’IS K 2™ -3rd 2.75-5.14 42-54 1.98-5.34 420 - 820

PN 2, o
ey
’0) /)»

4.97-7.03
7% .$...,_ ot//r'
S N o e N[ . 53 | 925-1185
> ’I}’”: ) @'ﬁul"lle;’
1 3 \u‘." . th i
Z P ' 9" 10" | 967-1201 | 62-72 | 8.32-1212 | 1050-1335
5 ,r\;w.\ 8 Scholastic Grade 8.1
a4 ‘ W ., =

Level Equivalent- 11" -ccr | 11.20-14.10 67-74 10.34-14.2 | 1185-1385

HARPER LEE

But after reflecting upon the qualitative measures, we believe:

/A\ rl EXT CO:\U‘LE.\I;;]._E\]J{A\L}I{: l-ll-\ELk:\:P;\SLK‘:S RUBRIC A m o, .
e Common ATOS Ihaldhg mmuhmﬁ. F:;h; Laml:.
ik Lok o Crmphe 9 ekiple Levels of Measiog m“n‘;.;, Level of Comples Mesming = Single Level of Simple Measing, Core Band Power®
Middle High o
2™ —3rd 2.75-5.14 42-54 1.98-5.34 420 - 820
4" _g™ 4.97-7.03 52— 60 451-7.73 | 740-1010

6.51-10.34

97 -10 1050 - 1335

KNOWLEDGE DEMANDS
Middle High Middle Low

11" - CCrR 11.20-14.10 67-74 10.34-14.2 | 1185-1385
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Step 2: Qualitative
Measures
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Our initial placement of To Kill a Mockingbird into a text complexity band
changed when we examined the qualitative measures.

Remember, however, that we have
completed only the first two legs of the -
text complexity triangle. ;'§

$
The reader and task considerations still &
remain.

Reader and Task



Step 3: Reader and Task

Considerations such as:

* Motivation

 Knowledge and experience

* Purpose for reading
Complexity of task assigned
regarding text

Complexity of questions asked
regarding text




Step 3:Reader and Task
Considerations P |

Questions for Professional

Cognitive Capabilities

Reflection on Reader and TaSk *  [Doesthercader possessthe necessary attention to read and comprehend this s pecific

text?

& Wil the reader be able to remember and make connections among the varous details

co nSide rations: presentedinthis specifictext?

» Doesthereader possessthe necessary critical/amalytic thinking skills to understand
. ? 1 - the relationships betweenthe mainidea, purpose, andlortheme ofthetextandthe
http '//WWW' dee'org/Defa u |t' as pX : ta bld 4605 various details us ed to support that mainidea, purpose, andlortheme?
& Will this s pecific text help to develop the attention, memory, and critical/analytic
thinking skills necessaryfor future reading endeavors?

The questions providedin this Reading Skills
resource, developed by Kansas teachers e ity et b o1t i et

s Doesthereader possessthe necessary visualization skills to imagine what is
a n d DO E a re mea nt to Sp u r tea Ch e r occurring orwhat is being described in this s pecific text?
’ s [Doesthersader possessthe necessary questioning skills to challenge the ideas being
presentedinthis text and consider those ideas from multiple points of view?

t h O U ght a n d refl eCti 0 n U p 0 n th e text, » Doesthereader possessthe necessary comprehension strategies to managethe

material in this s pecific text?

Students’ and any tasks associated With = Willthis s pedific text help to develop the inferencing skills, visualization skills,

questioning skills, and comprehension strategies necessary for future reading
t h t t endeavors?

Motivation and Engagement with Taskand Text

= Willthe reader understand the purpose—which might shift over the course ofthe
reading experence—forreadingthis specifictext (i.e., skimming, studyingto retain
content, close reading faranalysis, etc.)?

* Willthereader be interested in the contentof this specifictext?

L\



http://www.ksde.org/Default.aspx?tabid=4605

Step 3:Reader and Task

Considerations

= Mignt the reader develop an Intereat in this content becauss of this text 7

= WIIl the reader be Interested and engaged with the style of wiiting and the
prazentation of ldeas within this speciic fexi®

= WIIl the text malntaln the readers motivation and nant throughout the
reading expenence?

Prior Knowledgs and Experience

+ Does e reader possess adequate prior knowledge andier experiencs regarding
the fople of this speciic text to manage the materal that Is presentad?

= Arethere any explicit connections that can be made between what content the reader
will encounter In this specific text and other leaming that may ocewr in this or another
class?

+ Does e reader possess adequate prior knowledge andfer sxperiencs regarding
the vocabulary used within this specific text to manage the materal that ks presented?

» Does the reader possess adequate knowledgs of andior experience with the genre
of this speciic text bo manage the materal that Is presented?

Contant antdlor Themes Concerns

= Arefhere any potentlally concaming slements of content or theme that mignt
coniribute to stugents, teachers, administrators, andior parents fegling uncomforable
with reading this specific texi?

= Does the reader possess the maturity to respond approprately to any potentially
conceming elements of content or theme?

Complexity of Assoclated Tasks

= WIIlthe complexity of any before-, during-, or after-reading tasks assoclated wih
this spacific text Intarfere wih the reading axperience?

= WIilthe plexity of any quastions asked or dk d concaming this text
Infesfere with the reading experience?

| A

P Y

The questions provided in this resource
are largely open-ended questions
without single, correct answers, but
help educators to think through the
implicationsof using a particulartext in
the classroom.



Step 3:Reader and Task
Considerations

TO KILL A

Mockin Sbird

A

Reflecting upon the questions posed for Reader and Task
Considerationsand considering both the quantitativeand
gualitative measures already discussed, we have the following

”2 o.\ v i Te A H H 11 .
S IB I S A A information to make a decision: T
,3. Flesch-
."'0 54 "\‘v’::f » 4 Common ATOS Reading Hotoe
2.,/ o > Kincaid® Framework®
. 2" -3rd 2.75-5.14 42-54 1.98-5.34 420 - 820
Lexile Text Measure:  870L - e
- 4.97-7.03 4.51-7.73
7.00-9.98 925 -1185
HARPER LEE . 9" 10" 9.67 -12.01 62-72 8.32-12.12 | 1050-1335
Scholastic Grade 8.1
. 11ﬁ -CCR 11.20-14.10 67-74 10.34-14.2 | 1185-1385
Level Equivalent:
A fl EXT CO:\wLE.\:;].-;;iLECII;\EEX%ASL.&S RUBRIC /A\
High Middle High B Middle Low Low w“s of
ple Levels of Complex 9 Maliple Levels of Meaning  Siagle Level of Complex Measiag  Siaghe Level of Simple Measing Common ATOS Readhg :::::::. F::-: Lexile
s Core Band Power®
2" -3rd 2.75-5.14 42-54 1.98-5.34 420 - 820
B S —— 4" -5 4.97-7.03 52-60 451-7.73 | 740-1010
6 -8 7.00-9.98 57 -67 6.51-10.34 925 -1185
] 9.67-12.01 8.32-12.12 | 1050-1335
: X it eae i= 117 -CCR 11.20-14.10 67-74 10.34-14.2 | 1185-1385
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Step 4: Recommended
Placement

TO KILL A
Mockin Sbird
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Based upon all the information—all three legs of
the model—the final recommendation for To Kill a
Mockingbird is....

Text Complexity
Grade Bands

K-1
2-3
4-5
6-8

<l 9-10 D

11-CCR
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Step 4: Recommended
Placement

L e ] = R | |

In thIS instance, Lo T gl L= O L T = R 101
Appendix B (O A To = =T T o T T 101
. GOgol, NIKOIAL “"THE NOSE. ... et st emme e e enes 102
confirms our De Voltaire, F. A. M. Candide, Or The OpEIMISE ... 103
evaluation Of the Turgenev, Ivan. FAthers SN0 SONS ...ttt vt 104
novel. To Kill a HENrY, O. “THE GIFt OF The MAGI" overeoeoo oo 104
Mockingbird is placed Kafka, Franz. The MetamOrDROSIS ..........oo.oeeeeeeeeeeeeeeeeeeeeeeoeeeeeeee et eeeeseseeene 105
within the grade 9-10 Steinbeck, John. The Grapes of WIrath ... 105
text complexity band. Bradbury, Ray. FAFENAEIt 45T ...ttt s ss s sss s sseesssnns 106
Olsen, Tillie. "] Stand Here Ironing.” . e 106

Achebe, ChiNUa, s e o e ———i ke £ £ £ £t £ s e e £ s mnnns

Shaara, . . e ————————SSSSSRET .
Tan, Amy. THE JOW LUCK CTIUD ..ot st 108
Alvarez, Julia. In the Time of the BUETEIFIIES ..eeeeeeeeeeeeeeeveer e veer e e veneseeesnens 108

ZUsak, MarcuUs. THE BoOOK TR .o et e e 109



Step 4: Recommended

Placement

Template for Text Complexity Analysis

and Recommended Placement Form:
http://www.ksde.org/Default.aspx?tabid=4605

This one-page template providesan
opportunityto record the thinking involved
in recommending the placement of a
specific text into a text complexity band.

Keeping a record of such analysisand
thinking might be useful documentationin
the case that any questionsarise in the
future.

Text Complexity Analysis of

Qualitative Measures

Levels of Meaning/Purpose}

Structure:

Language Conventionality and Clarity:

Knowledge Demands:

Recommended Placement
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Text Complexity Analysis of

Qualitative Measures

Quantitative Measures

Levels of Meaning/Purpose}

Structure:

Language Conventionality and Clarity:

Knowledge Demands:

Reader-Task Considerations

3
&F
L\

Recommended Placement




Text Complexity Analysis of To Kill a Mockingbird by Harper Lee

Qualitative Measures

Quantitative Measures

Levels of Meaning/Purpose:

The book has multiple levels of meaning. Set in Alabama, the female main character
scout Finch struggles to understand issues of race and prejudice when her lawyer
father defends a black man accused of raping a white woman.

Structure:

Although the story has a largely simple structure with a straightforward writing style,
several issues complicate the narration and structure. Scout's narration is as an adult
reflecting back on a few pivotal years of her childhood; flashback is used throughout.
And at several points it seems as though the narration is from the pointof view of a
less-reliable Scoutstill in her childhood.

Language Conventionality and Clarity:
The characters speak in easily readable, conversational language. Some slangis
indicative of the time period in which the novelis set, and there is some dialect

Knowledge Demands:

Higherlevel themes of justice, prejudice, and civil rights are implied. Thinking at
deeperlevelsis required to contemplate the personal, moral, and ethical struggles of
the characters as set againstthe culture and society of the time period.

Reader-Task Considerations

3
s

The ATOS formula {used with the Accelerated Reader program) identifies this fitle as
having a book level of 5.6. A Lexile measure for this novel is 870L. Althoughthe
Lexile and ATOS levelsfall in the 4™5 grade text complexity band, the complexity of
the book'stheme, the issue of rape, and the length of the book would indicate that
higherlevel reading skills are necessary, along with a consideration forthe maturity
level of the readerregarding the book’s subject matter.

These are to be determined locally with reference to such variables as a student's
motivation, knowledge, and experiences as well as purpose and the complexity of the
task assigned and the question posed. However, the complexity of the book'stheme,
the issue of rape, and the length of the book would indicate that higher level reading
skills are necessary, along with a consideration for the maturity level of the reader
regarding the book’s subject matter.

Here in Kansas, educators might want to examine the following elements or issues:
social and historical events of the late 50s, early 60s, and issues surrounding racial
stereotyping and prejudice inthe Deep South at this same time period.

L\

Recommended Placement

To Kill a Mockingbirdis a Pulitzer prize winner. |t is a classic, and many teaching resources are available online at various websites. Although the quantitative measures suggest
placementin the 47-57 grade level text complexity band, the qualitative measures and reader and task considerations suggestthatthe novelis best placed at the 99-100 grade
complexity band_The Comman Core Standards TextExemplars also placesthe novelin the 9210 grade complexity band.

Reviewed by Julie Aikins, Chanute USD 413, aikinsj@us

ddl3.org 21772011



Poll: | can explain the 3 legs of text
complexity to someone.

1. Yes
2. No



Additional Resources for
Text Complexity

Text Complexity Bookmarks /’I\
http://www.ksde.org/Default.aspx?tabid=4605

Quantitative Measures

Book Title:

Levels of Meaning:

Additional Examples of
. Considerations
Completed Final

Structure:
Recommendations
http://www.ksde.org/Default.aspx?tabid=4605

é&;j;t-zge Conventionality and Recommended
Diamond Willow | Slienen
Hunger Games
How to Steal a Dog e
Countdown

>
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http://www.ksde.org/Default.aspx?tabid=4605

After participating in this webinar, | know where to
locate resources to assist me in choosing texts at an
appropriate levels for my students.

Not really. | still need more information.
2. Somewhat. | can locate resources.

3. Yes. | know where to locate resources and
will use them to plan instruction.



Many thanks to our colleagues at the Kansas
Department of Education and their teachers
for sharing the text complexity resources they

developed.

KSDE Writing Homepage:
http://www.ksde.org/Default.aspx?tabid=1726

KSDE Reading Homepage:
http://www.ksde.org/Default.aspx?tabid=142
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For more information:

The May 2011 Literacy Link focuses on text complexity

http://www.education.ky.gov/KDE/Instructional+Resources/High+School/English+Language+Arts/Writing /
Literacy+Link+Newsletter.htm

Cindy Parker Saundra Hamon
Rebecca Woosley Pam Wininger
Renee Boss Linda Holbrook
Carol Franks Kim Willhoite
April Pieper Kathy Mansfield

QW i
Kentucky Department of Education

W

Office of Next Generation Learners

500 Mero Street d W 2
7V

Frankfort KY 40601
Phone: (502) 564-2106 s U TR e
E-mail: first.last name@education.ky.gov e DepamENT or Epucanon
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